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Abstract: Attitudes toward  learning a language is thought  to be one of the most important  factors 
affecting the failure or success of the foreign  language learners. In this respect, the aim of this study 
was to determine the attitudes of Education Faculty students at Đbrahim Çeçen University, Ağrı, 
Turkey, towards compulsory English courses. The subjects of this study were 249 Faculty of 
Education students from 5 different departments. In the study, the  relationship between attitudes of 
the students towards such variables as demographic data related to the participants’ genders and 
departments  was searched using  a foreign language  attitude  scale prepared by Çakıcı (2007). For 
the data analysis, SPSS  17 program was used and for the assessment of the results independent 
Sample t-test and descriptive statistics were used. According to the result of the study, at the 
Education Faculty of Đbrahim Çeçen University 135 (54,2%) of the students had a negative attitude 
towards compulsory English courses, whereas 114 (45,8%) of them had positive attitude. The results 
of the study showed that there was a significant difference between the attitudes of male students and 
female  ones t(247)=2,45, p<0,05.  Female students had more positive attitudes (M =137,79) than 
male students  (M = 132,40). 
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Introduction 
 
Attitudes are considered to be one of the most important  factors affecting the failure or success of 
foreign  language learners. Therefore, much research has been carried out  to show the role of  the beliefs and 
attitudes of the students (Gardner,  & Lambert, 1972; Fishbein, & Ajzen, 1975; Boykin, & Trungamphai, 1982; 
Horwitz, 1988, 1991; Saracaloğlu, 1992; Lanara, 1999; Ajzen & Fishbein, 2000, 2005; Rifkin, 2000; Jernigan, 
2001; Mattern & Schau, 2002; Dornyei, 2003). Dornyei (2001) argues that unsuccessful learners’ lack of 
learning attitude and motivation affects their learning in a negative way. Attitude and motivation play a 
significant role in determining the learners’ level of achievement in language learning. According to Gardner 
(1985) there is a strong connection  between achievement and language attitude, motivation and anxiety. In his 
two studies about the psychology of second language learning, Lambert (1963,1967, Cited in Reynolds & 
Lambert 1991) discussed some psychological theories related to language learning of Hebb (1949) and, Skinner 
(1957) and the concept of language attitude of Carroll (1959). Lambert, in his article in 1963, described his 
“Social Psychology of Second Language Learning” and “Psychology of Bilingualism.” Lambert’s theory 
proposes that a learner who is acquiring a second language gradually gets various aspects of behavior that are 
unique to the members of another cultural group. The learners’ attitudes toward the other group are believed to 
determine their success in learning the new language and their motivation to learn is thought to be determined by 
their attitudes. 
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Problem 
 
Although learning a foreign language is considered to be vital in Turkey, there hasn’t been much 
progress in achieving it, except in private schools. Students learn a foreign language, namely English, at primary, 
secondary, high school, and university level, however, with the exception of foreign language departments and 
departments with  preparatory classes, no satisfactory result has been reached. 
 
 
Research Questions 
 
1.Do students at Đbrahim Çeçen University in Education Faculty have a positive attitude towards compulsory 
English courses?  
2. Is there a significant difference in the attitudes of  students in relation to their gender? 
 
 
Methodology 
 
This study was carried out to investigate the attitudes of Ağrı Đbrahim Çeçen University students’ 
attitudes towards compulsory English courses in relation to departments and genders.  
 
Participants 
The subjects of this study were 249 students (164 males and 85 females) from Education Faculty.  
 
Instrument 
 
A language attitude scale formed by (Çakıcı, 2007) was used in this study. The scale aimed to measure 
four  aspects of the participants; affective features (Cronbach Alpha: 0.95), perceptions about the usefulness and 
importance the compulsory foreign language (Cronbach Alpha: 0.87), the reasons for negativity  (Cronbach 
Alpha: 0.77), and the reasons related to the teacher (Cronbach Alpha: 0.79). The questionnaire was composed of 
two parts. First part was prepared to elicit demographic information related to the participants. The second part 
consisted of  a 45- question containing 5- point likert-type scale  that attempted to determine the attitudes of the 
first year students  towards English as a common compulsory course. Of 45 statements in the second part, 26 
were positive and 19  were negative.  
 
Procedure 
 
In order to use the attitude scale in the study, a permission e-mail was sent  to Dilek Çakı on 22nd 
02.2010. Çakıcı  responded our e-mail on 03rd 03.2010, accepting our  using her attitude scale. Then on 15th 03. 
2010 an official permission was requested from the authorities of Ağrı Đbrahim Çeçen University and the 
authorities accepted our proposal.  0n  14th March we administered the questionnaire to 249 students from five 
different departments of Education Faculty during the class hours. 
 
Data Analysis 
 
For the data analysis SPSS 17 for windows was used and significance level was set as 0,05.  For the 
statistics, descriptive statistics and independent simple t-test were used.  
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Results 
 
Anaysis of  Demographic Data 
 
Gender  and Department 
 
As can be seen in Table 1, mostly the participants were from Primary School Teaching 80 (32,1%) and 
from Social sciences 68 (27,3%). 
 
                          Gender 
Department N % 
Primary School Teaching 80 32,1 
Teaching of Physical Education 43 17,3 
Social Sciences 68 27,3 
Turkish Language Teaching 46 18,5 
Preschool Teaching 12 04,8 
Total 249 100,0 
 
Table 1.The Numbers and Percentages of  the Participants according to the Departments. 
 
As for the other departments, 46 (18,5) were from Turkish Language Teaching department, 43 (17,3%) 
from Teaching of Physical Education department, and 12 (4,8%) were from Preschool Teaching department, 
respectively. 164 of the students were males and 85 females. 
 
The high schools and departments and the University 
 
The high schools, the participants graduated from and their departments at the Education faculty of Đbrahim 
Çeçen University have been given in Table2.  
 
 High School Type 
Department 
at the University 
General 
High School 
N           % 
Private 
College 
N           % 
Anatolian 
High School 
N         % 
Vocational 
High School 
N              % 
Primary School 
Teaching 
60 24 01 0,01 19 08 00 00 
Teaching of 
Physical Education 
36 14 00 0,00 04 02 03 0,12 
Social Sciences 62 25 01 0,01 05 02 00 00 
Turkish Language 
Teaching 
41 16 00 0,00 04 02 01 0,01 
Preschool Teaching 04 02 00 0,00 06 2,4 02 01 
Total 203 82 02 0, 1 38 15 06 2,4 
 
Table 2.High School Types of the Participants and  their Departments 
 
As seen in Table 2, of 249 students 203(82%) came from general high school, 38 (15%) from Anatolian 
high school, 6(2,4%) from vocational high school and 2 (0,1) from private college. 
   
Having English Lessons at Secondary and High Schools          
          
Course Taken  N % 
Yes 187 75,1 
No 62 24,9 
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Table 3.The numbers and Percentages of the Participants having English Lessons at Secondary and High School 
 
It is clear in Table 3 that 187 (75,1%) of the students had English courses at secondary and high school, while 
62(24,9) didn’t have. 
 
English Level of the Students 
 
English level of the students have been given in Table 4. 
 
Knowledge N f 
Little 174 69,09 
Medium  42 16,09 
Good  29 11,6 
Excellent  04 01,6 
Total 249 100 
 
Table 4. English Levels of  the Students 
 
According to Table 4, 174 (69,09%) of the students had  little knowledge of English, 42 (16,09%) had 
medium, 29 (11,6%) had good, and 04 (1,6) had excellent, respectively. Therefore, it is clear that students mostly 
didn’t have enough knowledge of English. 
 
Attending to  a Private Course 
 
According to the results of the study, none of the students attended any private courses. 
 
Analysis of  the Research Questions 
 
Research Question 1: Do students at Đbrahim Çeçen University in Education Faculty have a positive attitude 
towards compulsory English courses?  
 
In determining the attitudes of the students, the means of the responses were taken into consideration(M= 132, 
S=31,91). If the total scores of the subjects were under the mean value, they were considered as negative 
attitude, if ever than the mean value then they were considered as positive attitude. The result have been given in 
Table5. 
  
Atitude  N % 
Positive 114 45,8 
Negative 135 54,2 
 
Table5.Attitudes of Subjects towards Compulsory English Courses 
 
As seen in Table 5, 135 (54,2%) of the students had a negative attitude towards compulsory English 
courses, whereas 114 (45,8%) of them had positive attitude. 
The highest attitude scores were “I believe the essence of English to be able to communicate with 
people who speak this language”(M=4,09, S=1,25, “I envy people who speak English fluently” (M=3,81, 
S=1,40), “I think knowledge of English improves the individual's general knowledge” (M=3,81, S=1,40). The 
lowest attitude scores were “I never want English courses to be finish” (M=2,15, S=1,18), “I'm more willing to 
study English than other courses” (M=2,26, S=1,30), and  “I like studying English at my free time” (M=2,32, 
S=1,24), respectively. 
 
Research Question 2: Is there a significant difference in the attitudes of  students in relation to their gender? 
 
The results of the study have been given in Table 6.  
 
Gender N X S sd t P 
Male 164 132,40 18,12 247 2,45 ,015 
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Female 85 137,79 12,79    
 
Table 6.Attitudes of Male and Female Students towards Compulsory Foreign language 
 
It is clearly seen in Table  6 that there was a significant difference between the attitudes of male 
students and female  ones t(247)=2,45, p<0,05.  Female students had more positive attitudes (X =137,79) than 
male ones did (X = 132,40). 
 
Discussion and Conclusion 
 
Burstall (1975) claims that indices of attitudes and motivation are strongly related to success in the 
second language. Likewise, McDonough (1986) and Skehan (1998) assert that second language acquisition is a 
cyclical process: strong motivation and positive attitude may lead to the desired level of success in learning a 
second language process. However, in this study it is clear that most of the participants  had a negative attitude 
towards compulsory English courses and therefore, this may cause them  failure. 
In a study carried out at Dokuz Eylül University by Çakıcı (2007), it was  determined that there was no 
significant difference between the gender  and the attitudes of the students. Similarly, Karaş (1996) and 
Saracaloğlu (1996)  found no gender difference in their studies. However, Graham (1990) ,  Saracaloğlu(2000), 
and Spolsky (1989)  found out that females had a significantly much more positive attitude towards foreign 
language learning. Our study is in paralel with Graham and Spolsky, as female students had a significantly more 
positive attitude than males did.  
As a result, in order to make students have more positive attitudes towards  compulsory English 
courses, teachers should:   
1.plan the courses according to interests and levels of the students. 
2.present the lessons in different techniques such as role plays and dramas. 
3.benefit from information technologies. 
4.encourage students to participate in the classroom activities. 
5.create a friendly atmosphere in the class. 
6.provide group works and pair works.    
 
Acknowledgements 
 
We would like to thank to Dr. Dilek Çakıcı for  letting us use her attitude scale and to authorities of Đbrahim 
Çeçen University for letting us carry out the study and to the students at the faculty of Education for participating 
in the study. 
  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2nd International Symposium on Sustainable Development,  June 8-9, 2010 Sarajevo 
186 
 
 
 
 
 
 
References 
 
Ajzen, I., & Fishbein, M. (2000). Attitudes and the attitude-behavior relation: reasoned and automatic processes. 
European Review of Social Psychology, 1-33. 
 
Ajzen, I., & Fishbein, M. (2005). The influence of attitudes on behaviour. In D. Albarracin., B.T Johnson., &  
M.P Zanna. (Eds). The handbook of attitudes (p. 173-221). Mahwah, NJ: Erlbaum. 
 
Boykin, A., & Trungamphai, A. (1982) “ Attitudes and Attained English Proficiency of University Students in  
Thailand: A Sociolinguistics Study”, The Annual Meeting of the American Educational Research Association, 
March 19-23. 1882. New York. 
 
Burstall, C. (1975). French in Primary School: The British Experiment. Canadian Modern Language Review, 31,  
388-402. 
 
Carroll J. B., & Sapon, S. M. (1959). Modern Language Aptitude Test. New York: Appleton. 
 
Çakıcı,D.(2007). The Attitudes of University Students towards English within the scope of Common  
Compulsory Courses. Journal of Gazi University. 27(3), 21-35. 
 
Dörnyei, Z. (2001). Teaching and Researching Motivation. Essex: Pearson Education. 
 
Dörnyei, Z. (2003). Attitudes, orientations, and motivations in language learning: Advances in theory, research, 
and applications. Language Learning, 53(1), 3-32. 
 
Fishbein, M., & Ajzen, I. (1975). Belief, attitude, intention and behavior: An introduction to  Theory and 
research. Reading, MA: Addison-Wesley. 
 
Gardner, R.C., & Lambert, W.E. (1972). Attitudes and motivations in second language learning. Rowley, MA: 
Newbury House. 
 
Gardner, R.C. (1985). Social psychology aspects of second language learning: The role of attitudes and 
motivation. London: Arnold. 
 
Graham, W.R.(1990). Gender Differences in Intelligence Personality and primary mental Abilities among Irish 
Children, PhD thesis, Northern Ireland: University of Ulster. 
 
Horwitz, E.K. (1988). The beliefs about language learning of beginning university foreign language students. 
Modern Language Journal, 72, 283-293. 
 
Horwitz, E.K. (1991). Language anxiety. From theory and research to classroom implications. Englewood 
Cliffs, NJ: Prentice Hall. 
 
Jernigan, C.G. (2001). The role of beliefs, attributions, and perceived goal attainment in students’ motivation. In 
G. Bräuer (Ed.), Pedagogy of language learning in higher education(pp. 23-45). Westport, CT: Ablex. 
 
Karaş, M.(1996). Using Attitude Scales to Investigate Student Attitude,(paper presentation). 2.IATEFL Balkan  
ELT Conference. Đstanbul: 5-7  September. 
 
Lanara S. (1999), Attitudes and Motivation of Japanese Students Studying English at Asia University CELE 
Journal 10th Anniversary Anthology, 55-64.(Date 12,11.2009). 
 
Mattern, N. & Schau, C. (2002). Gender difference in attitude-achievement relationships over time among white 
middle-school students. Journal of Research in Science Teaching, 39, (4), 324-340.McDonough, S.H. (1986). 
2nd International Symposium on Sustainable Development,  June 8-9, 2010 Sarajevo 
187 
 
Psychology in Foreign Language Teaching. London: Routledge. Mclaughlin, B. (1991). Theories of Second 
Language Learning. NY: Routlage, Chapman and Hall. 
 
Reynolds, A. G., & Lambert, W. E. (1991) Bilingualism, Multiculturalism, and second Language Learning. 
McGill Conference in Honour of W. E. Lambert. 
 
Rifkin, B. (2000). Revisiting beliefs about foreign language learning. Foreign Language Annals, 33, 394-420. 
 
Saracaloğlu A.S. (1992) Attitudes to Foreign Language. British Council and METU conferences. Ankara. 
 
Saracaloğlu A.S. (1996). The Relationship between Affective Entry Characteristics and Foreign Language 
Achievement of Prospective Physical Education Teachers. Performans, 2(4), 145-158. 
 
------(2000). The Relationship between Traniee Teachers’ Attitudes to foreign Language and their Academic 
Success. Journal of Education and Science, 1(254). 
 
Skehan, P.  (1998). A Cognitive Approach to Language Learning.  Oxford: OUP. 
 
Skinner, B. F. (1957). Verbal Behaviour. New York. 
 
Spolsky, B. (1989). Conditions for Second Language Teachers. Cambridge: Cambridge University Press. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
